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The following are our recommendations for supports and strategies that may be useful 

when working with English as a Second Language (ESL) students. Please note that throughout 

the document the terms ESL and English Language Learners (ELL) will be used interchangeably 

in order to maintain consistency with our original sources.  

 General Support Strategies                                                                                                                                                                                                  

1. Interventions must be comprehensive and culturally adapted. For example, some 

comprehensive interventions such as First Steps to Success (designed to target Latino 

ELLs) provide behavioural and academic support both at school and in the home (Castro-

Olivo, Preciado, Le, Marciante, & Garcia, 2018). Research suggests that interventions are 

most effective when adaptations are made to ensure cultural fit between the intervention 

and the targeted population (Castro-Olivo et al., 2018). 

 

2. To implement culturally adaptive interventions instructors should practice getting to 

know their students and encourage learning of other 

cultures. Encouraging ESL students to learn about 

other cultures promotes multi-cultural appreciation 

and makes learning fun. It is important to note that 

language is a carrier of culture, and thus the 

learning of culture is related to language learning 

(Chen and Yang, 2017).  

 

3. In order for instructors to increase their cultural 

competence and implement culturally inclusive teaching strategies, instructors should 

attend professional development opportunities that develop awareness (Chen and Yang, 

2017).  

 

a. Check out the Alberta Teachers Association Events Calendar for ESL 

conferences.  

 

4. Communicate frequently with teachers to emphasize the value of repetition and 

reinforcement, learning through extra scaffolding, and knowing something about ESL 

students' home cultures (August, McCardle, & Shanahan, 2014). 

 

5. Peer tutoring groups or pairs may be helpful in improving s' language development and 

achievement, and this strategy is supported by several research studies. Groups and pairs 

can be created by grouping students of similar age and ability together, or at random. 

Students may assume the roles of 'tutor' and 'student', and groups or pairs may be 

assigned a task to work on collectively in order to promote peer interaction and 

discussion (U.S. Department of Education, 2007). 

 

6. Implement Self-Regulated Strategy Development (SRSD) into writing lesson plans and 

assignments. SRSD begins by having students understand the text or assignment, 

https://www.teachers.ab.ca/For%20Members/Events%20Calendar/Pages/default.aspx?EventID=2241


followed by discussions, then modeling of self-regulating strategies, and finally 

scaffolding to help the ESL student gain independence. An example of a self-regulating 

strategy is self-assessment. Self-assessment helps increase awareness and improve 

writing performance among ESL students (Kindle and Butterfield, 2017).  

 

7. Collaborative learning through language games can increase language skills by 

developing social skills. Instructors may have students solve a problem, complete a task, 

or create a product. Collaborative games have many benefits including increased 

engagement and enjoyment, and decreased anxiety related to learning (Saha and Singh, 

2016).  

 

a. An example of a collaborative language learning game is a group-reading quiz. 

Instructors can have students read a passage and create questions in teams. 

Groups can then ask other groups the questions they generated, and teachers can 

create a point system (Saha and Singh, 2016). 

 

8. Use peer revision to enhance the learning environment in an ESL classroom. It is 

important that peer reviewers are higher-level writers. This will allow for effective 

feedback, and help support slower learners (Attan and Khalidi, 2015).  

 

9. Provide ESL children with large amounts of language input to prevent future language 

difficulties. Research suggests that frequency matters, as the amount of language input 

affects processing speed, or the rate at which the ESL children recognize spoken word 

(Konishi, Kanero, Freeman, Golinkoff, & Hirsh-Pasek, 2014). Language input from 

parents, teachers, and other students can include activities such as frequent conversations 

and story telling in English.  

 

10. Engage in dialogue interactions in the classroom to enhance learning in two ways:  

 

a. Teachers should engage with students about instructional goals, this should 

promote  meaningful deep processing of words. Teachers should also engage with 

ELL students  by raising cognitively challenging questions. This engages higher 

order thinking, as well as creates an effective vocabulary growth, and encourages 

reading comprehension. Such suggestions to accomplish this are using direct and 

in depth instruction of vocabulary. (Piazza, Rao, & Protacio, 2015).   

 

b. ELL students should engage in dialogue with other peers. This dialogue 

should revolve around and provide opportunities for the students to all reflect on 

ideas while engaging with peers. This allows students to extend their current 

understanding, and help each other grow in ways  that improve comprehension, 

critical thinking and vocabulary. Such examples of implicating this in the 



classroom could be collaborative reading strategies or literature circles etc. 

(Piazza, Rao, & Protacio, 2015).    

 

11. Use a multisensory approach to teach vocabulary words. It has been suggested that 

using a context based multisensory approach to teach new vocabulary words is beneficial 

for ELL students, especially with science subject matter. This would include explicit 

teaching of the vocabulary word, and then allowing different senses to get involved. This 

can include having a visual representation and the use of touch (Husty & Jackson, 2008).  

Strategies to Support Literacy                                                                        

1. Conduct frequent and collaborative school-wide formative 

reading assessments and use the data to develop and provide 

accommodations that promote English reading (Martinez, Harris, 

& McClain, 2014).  
 

2. Use music to support literacy development in early 

childhood classrooms. Teachers can incorporate songs for 

teaching language lessons, including vocabulary, pronunciation, 

rhyme, rhythm, parts of speech (i.e., intonation), and 

conversational English. When teaching new songs to ELL 

students, teachers should explicitly teach the song. Songs should 

be international in content, such as Old Macdonald Had a Farm. 

To enhance learning, motions can be added to the lyrics of the 

songs. It can also be helpful to include some songs in the native 

language of the ELL student (Paquette & Rieg, 2008). 
 

a. This website is a great resource for songs that can be 

incorporated in the classroom to aid in literacy 

development for ELL students:  

http://www.songsforteaching.com/esleflesol.htlm. (Paquette & 

Rieg, 2008) 

Technology-Based Strategies                                                                                                                                                                                                                               

1. Using online discussion forums in which students can interact and discuss with their 

classmates has been found to improve online literacy in university-aged ESL students 

(Tan, 2017). School psychologists can encourage teachers to facilitate online learning 

opportunities for ESL students. 

 

2. Incorporate e-books into ELL curriculum to increase enjoyment in learning. If instructors 

choose to use e-books, be sure to provide lessons on effectively using the electronic 

interface (Isaacson, 2017).  

 

http://www.songsforteaching.com/esleflesol.htlm


3. Introduce students to online learning websites. There are many online resources for 

students that are aimed at developing academic writing, mathematics, and reading skills. 

Many of these online websites are available to the public at no charge, and students can 

work through them both in the classroom and at home (Niles, 2013). 

 

4. Utilize Interactive Whiteboard Technology (IWT) specifically for reading and 

mathematics. It has been suggested that when using IWT, the academic gap between ELL 

students and native English speaking students is decreased. This is especially true in 

regards to reading and mathematics (Lopez, 2010).  

 

5. Use a cellphone (or other mobile device) as an 

educational tool in teaching English as a second 

language. Researchers are now finding that the use of 

interactive mobile apps to teach English can improve 

learning skills such as pronunciation, vocabulary, 

comprehension, and listening (Cavus and Ibrahim, 

2016). Some apps require children to attempt to 

correctly pronounce a word, and the app provides 

immediate feedback. Other apps use children's stories 

to teach English. 

 

6. Utilize visual representations such as diagrams, pictures, timelines, sketches, 

flowcharts, story maps, charts, and semantics and concept maps. This can be particularly 

useful for students who have conceptual knowledge but not all of the linguistic 

knowledge to fully understand just by reading (Piazza, Rao, & Protacio, 2015). 

 

7. Allow ESL students to use a computerized concept map during the pre-writing phase. A 

concept map is a graphical map visualizing the relationship among concepts, and can 

allow writers the ability to examine which ideas are missing (or irrelevant) in their 

writing. Research suggests that ESL children who use a computerized concept map have 

significantly better writing performance than ESL children who do not (Liu, 2011). It is 

important that effective use of a computerized concept map is taught to the child, as there 

is a positive relationship between map quality and writing performance (Liu, 2011). 

 

 

 

 

 



Mental Health Strategies and Psychological Support 
 

1. Facilitate peer interactions and foster classroom social support. This supports the 

development of acculturation and cultural competence in a new culture, which has 

positive mental health and language outcomes (Oppedal, Roysamb, & Sam, 2004). 
 

2. Create and implement school-based (culturally grounded) mental-health programs 

designed specifically for ELL children. Research suggests that ELL children are less 

likely to seek services when struggling with mental health (Castro-Olivo, 2017).  

 

3. When programs are culturally grounded, they have 

been found to be more effective at improving outcomes for 

the children. Self-efficacy has a significant role in ELL 

learning, such that ELL children with high self-efficacy 

achieve better academic results and use more learning 

strategies (Shi, 2016). Maintaining high and accurate 

self-efficacies for ELL children should be a goal for 

teachers. This can be done by providing ELL children with 

academic tasks that are challenging but within their reach, 

providing encouragement and immediate feedback, and 

directing the students attention to their strong points. 
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